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Preface
The purpose of this manual is to outline the policies for First Nation schools under the Mi’kmaw Kina’matnewey Agreement for the education of students with special needs and at the transition points in their schooling.  It is intended to assist schools in the development of guidelines, procedures and job descriptions necessary to carry out the policies.  

Each section is preceded by a rationale for policies.  Guidelines and procedures follow to further illustrate the policies.  All of the policies were adapted from the Nova Scotia Special Education Policy Manual (1996) which references policies to a provincial legislative authority where applicable. These adaptations were necessary to make the policies consistent with the mandate of Mi’kmaw Kina’matnewey, recommendations and principles developed during the research process with the Mi’kmaw Kina’matnewey Special Education Subcommittee and Directors of Education, and the reporting requirements of the Special Education National Program Guidelines (2003) from the Department of Indian and Northern Affairs Canada.  
____________________________________________________________
Background

In 1999, Mi’kmaw Kina’matnewey, the education authority for nine of the thirteen Mi’kmaq communities in Nova Scotia, began a number of initiatives in anticipation of changes to the federal funding formula for students with special needs in First Nation schools in Nova Scotia. Among these initiatives were two research projects that were designed to provide information to assist in the establishment of adequate and appropriate special education programs and services for children and youth with special needs. 
In recent years numerous First Nations organizations and the federal government have acknowledged that a significant number of children and youth in First Nations communities have left school without completing high school requirements. The cycle of poverty that exists in many First Nations communities contributes to this situation.  Although the number of students graduating has increased significantly over the past ten years, the leadership in First Nation communities is striving for higher high school completion rates. This policy manual will provide a process for the identification of students with special needs and the development and implement of appropriate programming and services to meet their identified needs.  It will also assist in the early identification and remediation of learning needs for many students who are capable of meeting the outcomes of the approved curriculum with accommodations and appropriate support.
___________________________________________________
Guiding Principles

Right to an Education that Respects Mi’kmaw Language and Traditions
Curriculum and language support for the Mi’kmaw language and culture will be an integral part of programming for all students in schools under the Mi’kmaw Kina’matnewey Agreement.

Research that is current and credible will be reviewed and projects will be initiated to adapt and develop approaches that are appropriate to Mi’kmaq children and youth with special needs.

If students in schools under the Mi’kmaw Kina’matnewey Agreement are to be part of a research project, the project should receive an ethics review and the approval of Mi’kmaw Kina’matnewey.  The Mi’kmaq Ethics Watch, Principles and Guidelines for Researchers will be followed.
Right to an Appropriate Education
The right to an appropriate education means that it is a fundamental educational human right of every individual to have their unique learning needs responded to on an individual basis. Services to students with special needs must be built upon strong classroom practices that promote academic, physical and social inclusion. Pedagogy must reflect and respect Mi’kmaq language and traditions.
Mi’kmaq students must not be disadvantaged as First Nations students because of their province of residence, or when moving within provincial systems. The funding per student in Nova Scotia is one the lowest in Canada. First Nations students in Nova Scotia have a right to be funded at a level comparable to national funding levels. 
Transition planning from community to school and school to community will be viewed as part of an appropriate education.  The importance of early interventions and planning for transition from school to community will be acknowledged at all levels. Aboriginal Head Start, daycares and early intervention programs for children 0-5 with special needs will provide valuable experiences upon which appropriate educational programs can be built.  
Right to Quality Education and Qualified Teachers

All students have a right to be taught by licensed, qualified teachers who are responsible for ensuring that the objectives of the program match, as much as possible, student strengths and needs.  Students with Mi’kmaw heritage have a right to be taught by teachers who understand and respect their language and culture.
A comprehensive professional development plan will be developed that will include short-term and long-term plans for addressing the educational needs of all students.

To encourage recruitment and retention of qualified staff in schools under the Mi’kmaw Kina’matnewey Agreement, where possible, total remuneration levels will not be less than those afforded by other educational authorities in the Nova Scotia. 

Inclusive Schooling
“An inclusive school is a school where every child is respected as part of the school community, and where each child is encouraged to learn and achieve as much as possible … a place where all children could learn and where differences are cherished for the richness they bring.”
(Publication and Reference no a-2: 1991-92. Nova Scotia Department of Education).
The goal of inclusive schooling is to facilitate the membership, participation and learning of all students in school programs and activities.  The support services that are designed to meet a student’s diverse educational needs should be coordinated within the neighborhood school and to the extent possible, within grade/subject area.

Emphasis will be placed on a delivery system of supports and services that will be adequate and appropriate, and delivered in a timely fashion to children and youth with special needs in their schools and home communities in a cost effective manner.

Parental Involvement

Parents/guardians have an obligation and responsibility to be an integral part of their child’s education and should be involved in program planning from the onset. 
The intergenerational impact of the residential school system have resulted in a pattern in some communities where parents/guardians do not feel comfortable in a school setting or feel trust when discussing their child’s special needs.  When the residential schools were closed in the 1960s, most students returned to their home communities. However, many students with special needs did not return as most institutions for people with special needs did not close until the late 1990s.  Some people with special needs from First Nation communities are still living in settings away from their home communities.
Individual Program Plan and Accountability

All students in schools under the Mi’kmaw Kina’matnewey Agreement are expected to achieve the common essential learnings as stated in Nova Scotia Public School Programs, to the best of their abilities.  Within the broad outcome areas each student‘s outcomes should reflect the diversity of their individual strengths and needs.
For some students, individual program planning is necessary.  The development of an individual program plan (IPP) strengthens student/teacher accountability.  Students work towards outcomes outlined in the IPP and this forms the foundation for the evaluation of student outcomes. The evaluation of the outcomes is a component used in measuring school success: however many other variables may need to be considered.

Schools under the Mi’kmaw Kina’matnewey Agreement are exploring student outcome rubrics as a way of evaluating the success of student outcomes on an IPP.  The principles upon which this promising new accountability methodology is based are consistent with the principles stated in this document.

Collaboration

Collaboration and consultation is essential in supporting students with special needs to ensure a coordinated and consistent approach to program planning and services. All First Nation communities have a forum for interagency collaboration.
In addition to educational needs, students with special needs may have physical and/ or social/behavioural/emotional needs that require services from agencies outside of the education system and the community. Interagency cooperation will be sought and encouraged to help address these needs by adopting an approach that views the student in a holistic manner in the context of the family and the community. The uniqueness and individuality of all families will be respected.

Policy 1.0
Student Services and Supports

Background

Mi’kmaw Kina’matnewey staff and consultants are committed to working with Chiefs and Councils, schools under the Mi’kmaw Kina’matnewey Agreement, Indian and Northern Affairs Canada, and the Nova Scotia Department of  Education to provide the best possible education for students in schools under the Mi’kmaw Kina’matnewey Agreement.  Part of this commitment is to develop policies, guidelines and procedures for the delivery of programs, services and resources to students with special needs, and to seek the necessary funds to support the required programs, services and resources.
(Specific data needed for this paragraph)

When Mi’kmaw Kina’matnewey was established in     , the high school completion rate of students under the agreement was    %.  In 2003 the high school completion rate was    %.  Although great strides have being made,  efforts must continue to be made to increase the high-school completion rate, to provide a wide range of educational opportunities for all students and to support the Mi’kmaw language and culture.  To do this Mi’kmaw Kina’matnewey is investigating new approaches in programming, service delivery, accountability and methods of financing. 
Schools have the responsibility to provide appropriate programs, services and resources to students under their jurisdiction.  Support services may be required by any student at any point during his or her school life and should be designed to be flexible enough to accommodate a wide range of needs at any given time.  This necessitates a service delivery model that emphasizes team work, collaboration and co-operation in responding to student needs.  A proactive approach in working with students with special needs encourages consistency and comprehensiveness across settings.

______________________________________________________
Policy 1.0
Mi’kmaw Kina’matnewey is responsible for establishing policies and guidelines regarding programming and services for students with special needs for schools participating in the Mi’kmaw Kina’matnewey Agreement.
1.1 Guidelines

1. The policies and guidelines developed by Mi’kmaw Kina’matnewey for programming and services for students with special needs will be consistent with the Special Education National Program Guidelines (SEP) made available by the Department of Indian and Northern Affairs Canada in 2003, and the Nova Scotia Special Education Policy Manual (1996) and supporting documents.   

2. These policies and guidelines will be under continuous review and will be updated as required.

3. The Mi’kmaw Kina’matnewey Directors of Education and school principals will provide guidance on policies and guidelines.

4. All changes will be brought before the Mi’kmaw Kina’matnewey Directors of Education for approval.

***
Policy 1.2

Each First Nations Community is responsible to ensure that all new school buildings or major renovations of existing buildings provide equal access for all.
1.2 Guidelines

1. When funding for new buildings or major renovations is being negotiated, provisions to ensure accessibility for all will be negotiated.

2. Attempts will be made to make existing buildings accessible where possible.

3. Each school is responsible for developing emergency/evacuation procedures with particular reference to students who cannot independently follow standard emergency procedures.  These procedures should be reviewed with fire departments in the community. 
4. Individual emergency plans will be developed for students who cannot independently follow standard emergency procedures.   
***

Policy 1.3

In addition to general funding for schools, the Department of Indian and Northern Affairs Canada will provide additional funding for students with moderate to severe special needs.  This funding is sometimes referred to as funding for high-cost needs.
1.3 Guidelines

1. The Department of Indian and Northern Affairs Canada will provide funding to assist schools with the costs of providing programs and services for students with moderate to severe special needs with individual program plans who require specialized services and resources.  
.  

2 Labels shall not be used as descriptors for students.  The strengths and needs of students must be the basis for developing appropriate programs, and descriptors/labels should be used only as necessary for administrative and funding purpose.

1.3 Procedures

1. Application for funding for students with high-cost special needs will be made each year following established procedures. (Appendix A: Application for High-Cost Funding).
2. The funding provided for students with high-cost special needs shall be used to supplement the cost of programming and provision of services in addition to those provided by the classroom teacher.  

3. Students with high-cost special needs will have individual programming in one or more school subjects and have individual program plans (IPP).  Often they will need professional services, teacher assistants, student attendants, material and resources to help them achieve the outcomes of their IPP.  
***
Policy 1.4

Each school/band shall monitor and review matters affecting the educational progress, health and comfort of students.

1.4 Guidelines

1. Each school shall collect data and monitor the programs and services of students with special needs.
2. Each school shall develop and adopt a procedure for the administration of medication and medical treatment in schools. Since this procedure relates to health services, which in First Nation communities are provided by the province, the provincial guidelines will be followed in Appendix B: Medication/Medical Treatment in Public Schools.
3. Each school/band shall develop and adopt procedures for the transportation of   students with special needs.

4. Whenever possible, schools/bands should make provisions for the transportation of students with special needs with their age peers.  The hours attended by a student with high-cost special needs should be the same as those of their age peers.
***
Policy 1.5
First Nation communities are required to provide an appropriate education for all students on the nominal roll of their community.

1.5 Guidelines
1. In order to provide a quality education for all Mi’kmaq students, communities are strongly encouraged to appoint administrative personnel to provide leadership and professional development in programming and service delivery for students with special needs.  It is recommended that personnel have expertise in:

a) understanding and responding to the language and culture of Mi’kmaq students; 

b) understanding and responding to general issues related to students with special needs;

c) establishing and maintaining effective ways of identifying students with special needs;

d) assessing students’ needs to determine what kinds of programming and services should be provided;
e) planning and organizing a variety of interventions or program alternatives for students with special needs;

f) developing and implementing individual program plans and transition plans;

g) coordinating the resources needed to deliver comprehensive programming;

h) coordinating the efforts of all those who are engaged in meeting the needs of students with special needs, including teacher assistants and student attendants;

i) involving appropriate community professionals in program planning, to ensure their support;

j) consulting with and mediating among diverse stakeholders, parents and advocacy groups;

k) conducting programs for staff development. 
2. School boards are strongly encouraged to appoint teachers with competencies in teaching students with special needs and to utilize the expertise of professionals such as speech-language pathologists, occupational therapists and psychologists.
***

Policy 1.6

Schools are responsible for designating an administrator responsible for special education programs and services.

1.6  Guidelines

1. In most schools the principal or a principal designate will be responsible for special education programs and services.  However, if a school principal designates a person to take responsibility to see that special education programs and services are developed, the principal is still responsible to ensure that Special Education policies are followed.
1.6  Procedure 
1. At the beginning of each school year the school principal will inform the staff of the person or persons designated and responsible to ensure that individual programming is available to those who require it.  The principal will ensure that a procedure is in place for the designate to report to him/her on a regular basis. 
***

Policy 1.7

Schools are encouraged to maintain learning and resources and technology for the use of students with special needs and to share resources not being used with other communities.

1.7   Guidelines

1. Schools should keep a record of all learning resources and technology for students with special needs.  If an item is not being used that is needed in another community, sharing is encouraged.  

***
Policy 1.8 

Mi’kmaw Kina’matnewey shall develop and maintain a written policy and procedures to ensure that programming and services are designed for students with special needs. Schools participating in the Mi’kmaw Kina’matnewey Agreement will adopt these written policies.
1.8  Guideline

1. That policy shall:

a) clearly define a commitment to the provision of services to students with special needs;

b) state the current philosophy of the Mi’kmaw Kina’matnewey regarding the education of students with special needs;

c) outline programming and services available for students with special needs and procedures for accessing programming and services;
d) outline a mechanism for reviewing the policy as required and at least every five years;

e) include the appeal process established by Mi’kmaw Kina’matnewey;
2. The Mi’kmaw Kina’matnewey Special Education Policy Manual should be circulated to all school employees and be made accessible to parents/guardians and agencies upon request.

3. Information sessions should be held for parents and community members to share the Mi’kmaw Kina’matnewey Special Education Policy Manual and to discuss how the policies will affect students.

4. Appropriate professional development should be held for school staffs.

Policy 2.0

Programming
Background

This section provides an overview of the stages and components of the program planning process.  Sample forms and job descriptions are contained in the Mi’kmaw Kina’matnewey Special Education Guidebook that accompanies this document.
In the past, the focus of the assessment process has often been to provide direction and to confirm placement decisions.  In more recent years, schools have begun to focus on examining individual strengths and needs for individual programming purposes.  The student’s program is the central focus around which other decisions revolve, such as determining the environments in which students will learn.  Preparing all students for a lifetime of learning requires appropriate programming in a variety of settings.

Opportunities are growing for a wide variety of employment experiences in all communities and in First Nation communities in particular.  To take advantage of these opportunities all students need a broad-based education, quality education. A quality education provides all students with the opportunity to achieve to the best of their abilities.  Quality in education is also demonstrated by excellence in individual courses, programs and shared experiences.  In order to facilitate these types of experiences, Mi’kmaw Kina’matnewey supports an inclusive approach to the education of all students.
The goal of inclusive schooling is to facilitate the membership, participation and learning of all students in school programs and activities.  The process by which this goal is achieved is complex and is dependent on a number of factors for its success.

Following is a commentary on inclusive schooling which outlines the factors and practices involved such as:
· understanding of and commitment to an inclusive philosophy at all levels (this entails an acceptance of all students, a belief that all students can learn, and a social ethic of acceptance of diversity);
· leadership at the Mi’kmaw Kina’matnewey, band and provincial levels to bring about a collaborative culture within schools and between schools, and schools and other agencies to address the needs of students;

· public awareness strategies that explain the philosophy of inclusive schooling and showcase exemplary practices for teaching First Nation students;

· the early and ongoing involvement of parents/guardians in the education programming for their children;

· the provision and creative use of supports for students, parents/guardians, school professionals and support staff.

Implementation of inclusive schooling requires a continuing collaborative effort among all partners in the education process: students, parents/guardians, community, schools, Chiefs and Councils, school boards, health and community service agencies and government departments at the federal and provincial levels.
The vision is to have all schools under the Mi’kmaw Kina’matnewey Agreement embrace and practice inclusive schooling.  In such schools:

· school administrators ensure that programming for students with special needs is a school priority;

· a focus on outcomes is emphasized;

· the role of resource teachers, teacher assistants and student attendants are described in written job descriptions;
· all teachers differentiate instruction to meet the strengths and needs of their students;
· there is an emphasize on activity-based, small group work where students interact with each other;

· classroom teaching and management strategies are flexible enough to provide for short-term interventions which may involve individual or small group work in alternate settings to the classroom;

· creative use is made of human resources to assist and support students (e.g. peer helping, tutoring and mentoring programs);

· school teams meet regularly and use a collaborative problem-solving approach to address the programming needs and support service needs of individual students;

· parents/guardians are regularly involved in decisions about their children’s educational programs;

· instructional leadership and support are provided by administrative and school-based professional support staff to assist classroom teachers in developing appropriate programming for all students;

· ongoing training and staff development are seen as a priority and are facilitated;

· a continuum of programming options and services to meet the special needs of students are provided;
· there are strong linkages between the school and outside agencies and there is a co-operative approach to support service delivery.

 ________________________________________________________
Policy 2.1

Each school is required to provide appropriate programming for all students with special needs and must use allocated resources for this purpose.

2.1  Guidelines

1.
Indian and Northern Affairs Canada provide funding to assist schools with the costs of programming and services for all students.  

2.
Students with mild to moderate disabilities who require adaptations to their programs or environments, but can achieve the outcomes of the approved program, are considered students whose needs can be met within general education and are covered under general funding. These students may sometimes require the support of a resource teacher.
3.
A student eligible for high-cost funding has a medically diagnosed moderate to severe special needs.  The school requires extra funding to help address the student’s needs that are the result of the medical condition/disease/disorder/disability/impairment.

4.
Students with high-cost needs have individual programming in one or more school subjects and have IPP.  Often they need professional services, student attendants, teacher assistants, technology and material resources to help them achieve the outcomes of their IPP.

***
Policy 2.2

Each school is responsible for establishing a process of identification, assessment, program planning and evaluation for students with special needs.

2.2 Guideline

1.
Each school is responsible for implementing a process for programming for students with special needs.  The process that is to be followed in a school should be identified and be made available in written form.
2.
The process of identification, assessment, program planning and evaluation should be consistent with philosophy of the Special Education National Program Guidelines (SEP) made available by the Department of Indian and Northern Affairs Canada in 2003, and the Nova Scotia Special Education Policy Manual (1996) and supporting documents.

2.2 Sample Procedures 

On the following pages is a sample outline, in written form, of how a program planning process might be implemented.  It is not intended as a prescriptive approach, but rather one of many that can be used as a guide.  Other samples are included the Mi’kmaw Kina’matnewey Special Education Guidebook which accompanies this policy document.  
In addition, the sample program planning process outlined in Policy 2.2 in the Nova Scotia Special Education Policy Manual (1996) and described below is used appropriately in many schools.  The evaluation section from the Mi’kmaw Kina’matnewey Special Education Guidebook is an enhancement of the process and should be considered for stage 7: “Monitoring and Evaluating”.

Eight Stage Process for Identification, Assessment and Program Planning  
Stage 1 – Identification

This stage may be initiated by a variety of people.  Some children and students may come to school with a great variety of assessments and programming information from other agencies or from another school.  Some students may have been in school for a number of years and their special needs may have been identified at a late stage by teachers who regularly observe students in learning situations.  The planning process can be initiated at any time. 
Parents/guardians are expected to be involved at the beginning of the process. Classroom teachers, parents/guardians, students and outside agencies personnel and resource teachers are all possible initiators at this stage.

If a student has been identified as needing individual program planning before  entry to school, the team may wish to start the process at step 3: “Referral to Program Planning Team,” to avoid delay.  Information gathered at Head Start programs, daycares and/or early intervention programs should be used in planning. Teachers and early interventionists involved in these programs should be invited to partake in transition planning with the school as they will have very valuable insights to share.  Parents/guardians will always be involved at this level of planning.
Stage 2 – Exploration of Instructional Strategies

After a student has been identified as requiring additional planning to meet his/her needs, the classroom teacher uses available materials and human resources to explore a variety of strategies in the learning process.  In all schools there is a wealth of experience to draw upon.  In exploring alternative methods of working with students, teachers may also wish to consult resource teachers, supervisors, school psychologists or other available professionals.  The key at this stage is to be as creative as possible in determining a wide variety of behavioural and/or curriculum strategies to meet student needs while ensuring accurate record keeping of methods tried and the results.  Determining why a method does not produce results can yield as much information as one that does.  Co-operation and collaboration among professionals and parents/guardians are essential at this stage.

The identification, assessment and program planning process may not go beyond this stage for many students as their needs may be met through ongoing evaluation and monitoring in the classroom (Policy 2.4).
Stage 3 – Referral to Program Planning Team

If the classroom teacher requires further support to meet the needs of a student, he/she may wish to refer to the school special education planning team.
The format of the referral depends on school procedures.  In some cases the initiator of the referral may be required to have certain types of information available in order for the principal and team to make an informed decision whether or not to select team members and set a date for a program planning team meeting.  Information required may include anecdotal information, observation records, informal assessments, interviews with students, parents/guardians and/or involved agencies, school records or any other information available that would help in program planning.  Care should be taken not to use outdated information.

Stage 4 – Program Planning Meeting


The program planning team must ensure that the problems or difficulties facing 
the student and/or teachers and parents are clarified before proceeding with 
planning.  The reason for the referral does not always match the team’s 
clarification of the problem and careful problem solving at this stage can prevent 
unnecessary or inappropriate steps being taken.


Team members should be those who have responsibility for the student’s learning.  
The team should always include the principal or vice-principal, teachers involved 
and parents/guardians.  (See Policy 2.4)  These members form the core of the 
team. The selection of additional members depends on the needs of the student 
and on the personnel resources of the school and community.  In cases where 
there are many teachers involved, as in a high school, reports can be gathered 
from teachers for presentation at the team meeting; however, key personnel 
should be present.  In some cases this may include the student, especially at the 
high school level when career/transitional decisions are being discussed. Every 
attempt should be made to encourage parents/guardians to feel comfortable in 
presenting their views of the student’s strengths and needs.


The team meeting provides an opportunity for members to come together to 
clarify, given all the information available information, the student’s strengths and 
needs and to decide on future actions to be taken in terms of program planning.  
The meeting should not be a forum for teachers, administrators, and other 
agency personnel to present a completed program to parents/guardians.  If 
this is done, the parents/guardians become outsiders to the process and do not 
have the opportunity to affect decision making in any meaningful way. Together, 
the members should discuss information each has observed and collected.  
Concerns should be expressed openly and information presented, without 
judgmental rebuttal.  However, in cases where differences of opinions occur, the 
chairperson would act as mediator in the process.


The team decides whether or not to proceed with the development of an 
individual program plan (IPP).  The meeting may highlight the need for a change 
in instructional strategies or evaluation methods while maintaining the outcomes 
of the prescribed course.  When this occurs, a statement outlining adaptations of 
strategies, evaluation methods and support services required should be recorded in 
the student’s cumulative file.  However, when the outcomes of the approved 
curriculum must be changed to meet the needs of the student, an IPP becomes 
necessary.  An IPP may focus on behavioural as well as curriculum outcomes to 
address behaviours which may inhibit learning.  At this point, the chairperson 
designates responsibility areas to the team members to develop the IPP according 
to the priorities, outcomes and approaches set at the meeting, or to collect further 
information if necessary.
Stage 5 – Program Plan Development


The program planning team uses information gathered to write the program plan.  
Those that have the responsibility for implementation of parts of the plan should 
be involved in developing the outcomes, deciding on strategies and evaluation 
procedures.  The individual program plan should include the following 
components (Policy 2.6):
· a summary of the student’s strengths and needs

· annual individualized outcomes

· specific individualized outcomes

· recommended services

· responsibility areas

· review dates

· signatures


If the student is to have a teacher assistant, it is at this stage that the role of the 
teacher assistant is decided, a daily log book is established, and the method that 
the teacher assistant and teacher will use to communicate about the student 
identified.


In addition, the role of technology and other resources in the student’s program 
will be decided at this time.  

Stage 6 – Implementation of Program


Team members are assigned responsibility areas and monitor student progress.  
The teacher responsible for teaching the student is also responsible for evaluating 
the student’s progress in that curriculum area (Policies 2.5 and 2.6).

Stage 7 – Monitoring and Evaluation

Teachers and designated team members are required to evaluate the IPP in order 
to assess student progress continually.  The student outcome rubric (SOR) is a 
promising methodology which can be used at this stage.  The student outcome 
rubric is compatible with the Nova Scotia Department of Education IPP Report 
Card, and is an enhancement of the process.
Stage 8 – Review of Program Plan


The program planning team is responsible for reviewing the student’s progress in 
the plan and meeting to discuss changes when necessary.  The program plan 
should be reviewed at least twice annually.  Parents/guardians input are very 
important at this stage.


____________________________________________________________
Policy 2.3
Each school shall establish a School Special Education Planning Team (SSEPT) responsible for assisting with planning, implementation and monitoring programs and services for all students, including those with special needs.
2.3 Guidelines
1. The responsibility for planning, implementing and monitoring programs and services for all students, including those with special needs lies with the principal.  However, this should be a collaborative effort with other professional and parents.  

2. The core members of SSEPT should include the principal or vice-principal, resource teachers, representative class teachers and specialists, if available. 
3. This team looks at school-wide issues related to Special Education and makes recommendations to the principal.  

***
Policy 2.4
Each school is responsible for involving and informing parents/guardians with respect to decisions regarding assessments designed for their child.
2.4 Procedures
1. The parents/guardians role in assessment is described in the Mi’kmaw Kina’matnewey Handbook for Parents (2004).  

2. Each school is responsible for developing guidelines for involving parents/guardians in assessment decisions as they must be informed and give permission for formal assessments.
3. The principal is responsible for ensuring that parents are involved in the identification, referral, and assessment processes.  The following key points should be considered:

· At the time of registration or early in the school year, all parents/guardians should be made aware of the school’s policies and procedures for identification, referral, and assessment.

· Before a referral for an assessment is initiated to either a school level professional or a professional from an outside agency, the parents/guardians  must be consulted.

· Written parental/guardian consent is required for all formal assessments. 
· A written confirmation of the nature of any formal assessment and/or consultation should be sent to the parents/guardians and a copy kept in the student’s file.  This confirmation should include a date and time for a follow-up meeting.

· The parents/guardians should be informed about the following:

· when and where will the assessment take place;
· who will be doing the assessments;
· how the person doing the assessment can  be contacted for questions;
· when they will receive the results;
· if they will receive a written or verbal report;
· how will the results be used; 
· how long the results will be kept on file; 

· where will the report be stored;
· who else outside the school the results may be shared with.
4. Parent/guardians are given copies of all reports for their files.

5. If a report on a formal assessment is to be sent to another agency, written permission must be given by the parents/guardians, unless court ordered.

****
Policy 2.5

Each school is responsible for ensuring that appropriate assessments are carried out by qualified personnel.

2.5 Guidelines


Classroom teachers carry out a variety of assessments in the classroom on a daily basis for programming purposes. 


Professionals in private practice who do assessments on students must present their professional qualifications and province/state of registration to the school principal or to the Director of Education.  A check must be made with the registration body to ensure that the professional is qualified and currently a member in good standing with a professional body.   


Professions in private practice, as school staff, are required to follow the school policies with respect to a criminal check and a child abuse registry check.
***
Policy 2.6

An individual program plan (IPP), based on the student’s strengths and needs, will be developed and implemented for every student for whom the outcomes of the approved/provincial curriculum outcomes are not applicable and/or attainable. 
2.6 Guidelines

1. Each school will establish procedures and guidelines for the development and implementation of individual program plans.

2. Teaching practices necessarily includes the use of a variety of teaching strategies to enable students to meet or to extend their learning beyond the designated outcomes.  The manipulation of additional variables such as time, classroom organization and evaluation techniques will also be necessary to meet individual student needs.  Provided the designated outcomes are not substantially altered, these procedures do not require an IPP, although specific changes should be documented in the student’s cumulative record file, e.g. oral evaluation in place of written evaluation, curriculum compacting (Policy 2.2).

3. When the manipulation of instructional variables is not sufficient to address student needs in the context of the approved curriculum, the student’s individual program planning team is responsible for developing an IPP.  An IPP should be developed in the context of the broad curriculum outcomes for each core program/subject.  For students whose special needs include non-academic areas, the individual program plan should detail the outcomes involved and the supports and services needed to achieve the outcomes.  
2.6  Procedures

The components of the individual program plan should include the following:

1.  A summary of student strengths and needs

The summary should include information on the student’s physical, behavioural, social and academic strengths and needs.  A brief summary of the types of assessments used in determining strengths and needs should be included in the IPP, while more complex results/reports should be kept in the student’s confidential file.

2.  Annual individual outcomes

Annual individualized outcomes are statements of expected achievement over a period of one year.  These statements are estimates of future performance based on past achievement, present performance, and priority areas of desired achievement.  Priority areas should be developed in consultation with parents/guardians through the program planning process to ensure a co-ordinated effort between home and school.
3.  Specific individual outcomes

Specific individualized outcomes are statements outlining specific steps which lead to the attainment of the general outcomes.  Specific outcomes are arranged according to the developmental process involved and the expected progression towards the identified general/annual outcomes.  Specific outcomes should be grouped under curriculum outcomes in each subject/program where applicable.

4.  Recommended services

These services may be divided into three categories:

a) educational strategies (e.g. teaching strategies, organizational techniques, evaluation procedures);
b) specific materials/equipment (e.g. computers, alternate formal materials, optic aids, specifically designed furniture); 

c) human resources (e.g. resource teachers, speech-language pathologists, teacher assistants, student attendants, mentors, etc.)

5.  Responsibility areas

Specific responsibilities for teaching, modifying/extending and evaluating outcomes must be assigned to individuals with the appropriate professional competencies.  However, the overall responsibility for the evaluation of the plan rests with the team as a whole.  The team is responsible for ensuring that the plan outlines a comprehensive and cohesive approach to meeting student need.
6.  Review dates

The program planning team is responsible for setting the dates for the review of the overall plan.  However, individual team members are responsible for the ongoing evaluation of their designated responsibility areas.  The overall plan should be reviewed at least twice a year.  Dates for the review of the program plan should be set at each at the program planning team meeting.

7.  Signatures

The IPP must be signed by parents/guardians. The signature indicates agreement with the outcomes of the IPP.  If parents/guardians do not agree, an appeal procedure may be initiated.  However, all efforts should be made through discussions and mediation  to reach an agreement before an appeal is initiated.  (Policy 1.8).  If the school is experiencing difficulty in having parents/guardians attend a meeting, a list of school efforts should be documented and a home visit should be made.  If the parents/guardians agree with the IPP and want to sign it, they should pick it up at the school, have it delivered by an adult, or have it sent to them by registered mail.
***

Policy 2.7

Transition planning is part of the individual planning process for each student with special needs.

2.7  Guidelines

Transition implies a passage from one stage to another.  While this applies at all stages of a student’s career from Head Start/daycare to grade 12, special emphasis should be placed on particular phases of this process; for example, the transition from Head Start/daycare to school,  a move from one school to another, and from school to the community.  School to community transition is a crossover from youth to adulthood and carries with it expectation of independent living, employment and recreational pursuits.  Transition planning must take into consideration all major aspects of a student’s life.  
2.7  Procedures

1. Transition planning is an integral part of the ongoing team planning process throughout the school years.  Careful attention should be given to the composition of the program planning team to ensure that all those involved, or potentially involved, with the student’s program are part of the decision making process.

2. The transition from Head Start/daycare to school for a student with child with special needs requires detailed planning and consideration.  A sample form to assist in the transition process is available in the Mi’kmaw Kina’matnewey Special Education Guidebook.  
3. The process of school-to-community transition is an integral part of the individual program planning process.

4. School-to-community transition planning should begin when a student enters grade 7.

5. School-to-community transition planning should address any area necessary for the student to participate successfully in education, employment, housing, friendships, recreation, medical services, transportation, community activities, financial management, etc.

6. Options for students with special needs in communities should be investigated by school and opportunities and challenges identified.  This information should be shared with the various agencies in the community. 

***
Policy 2.8

Schools shall establish procedures for the regular evaluation of programs and services for students with special needs.

2.8  Guidelines

1. Program evaluation should encompass all aspects of program development and implementation; e.g. involvement of parents, interagency collaboration, stated outcomes, instructional approaches, etc.
2.8  Procedures

1.
Teachers are required to evaluate students in order to continually assess their progress towards the achievement of stated outcomes.  Accountability is tied to the achievement of the IPP outcomes.
2.
To evaluation the outcomes of an IPP, student outcome rubrics (SOR) may be used.  Sample rubrics are available in the Mi’kmaw Kina’matnewey Special Education Guidebook.

… what must be accounted for is student progress towards the outcomes identified in the IPP, not the progress or time spent in delivering service … As students progress, the school’s monitoring and accountability systems may require changes in the rate and nature of instruction and support if outcomes are not being achieved.’
‘Adapted from: Sage, D.D. and Burello, L.C. (1994), Leadership in Educational Reform. An Administrator’s Guide to Changes in Special Education. Maryland: Paul Brookes.
***

Policy 2.9

Each school is required to provide access to school records.
2.9  Guidelines

1.
The implementation of the Charter of Rights and recent emphasis on human rights raise the issue of an individual’s rights of access to personal and confidential information.  The school collects and maintains personal information in cumulative record files and on a data base.  Schools are responsibility for establishing policies guidelines regarding access to school records, and confidentiality of information.

2.9  Procedures

1. The access rights of the following persons should be considered in developing procedures for access:

a) a student with his or her parent;

b) a student who is over 16 years or more of age, who is living independently of a parent or guardian;

c) duly authorized officers of Mi’kmaw Kina’matnewey;
d) school officials designated by the school board/band;

e) a youth worker or court agent, as defined under the Young Offenders Act;

f) a parent or guardian of a dependent student.

2. The following people, shall, upon written request, have access to the student’s school records:

a) parents, guardians, and persons designated by the Crown as having responsibility for the student;

b) student, age nineteen and over.  These students have the right to restrict access to their own records except as specified in law;

c) agencies and organizations with the written permission of the parent or guardian of the student, or with the written permission of the student if he/she is nineteen years of age or older;

d) professional school staff that require the record to plan the student’s program.

3.
Conditions for access should be developed that address the need for the interpretation of current assessment information by qualified personnel.  For example, if a person who has the right to the records requests a psychological report, arrangements should be made to have somebody available who is qualified to make an interpretation of the results. 
***

3.0

Partnerships
Background

Students with special needs may require the services of multiple agencies such as provincial health services and Mi’kmaq Family and Children Services of Nova Scotia services.  The services of these agencies must sometimes be coordinated with the parents at the school level through a collaborative process.  Agencies in all First Nation communities in Nova Scotia have embarked on the process of interagency collaboration.   Schools as part of this collaborative effort can benefit greatly by forming linkages which will enhance the collaborative process required for planning for students in schools. In some cases formal protocols may be developed. 
_____________________________________________________
Policy 3.1

Parents/guardians have a right to be involved and informed about their children’s educational programs.

3.1  Guidelines

1. In 2004, Mi’kmaw Kina’matnewey  published a Handbook for Parents. In this document parents/guardians are informed about their right to be involved and informed about their child’s educational program.  The policies in this document are consistent with the information in the Handbook for Parents and that document should be used as a handy reference for parents/guardians.
2. Parents/guardians possess a wealth of knowledge and experience about the specific needs of their children.   As the primary advocates for their children, they have an obligation to take an active role in sharing this knowledge and experience with the school.  The participation of parents/guardians in the program planning process can be invaluable in meeting student needs.
3. Decisions about program planning and services should be reached by mutual agreement among team members including parents/guardians.

3.1 Procedures
1.
Parental consent is required for formal individual assessment of students and every effort must be made to obtain it to signify agreement with the individual program plan.  (Policies 2.4 and 2.5) 

***

Policy 3.2

Schools are responsible for ensuring that the individual program planning process is collaborative in meeting the students’ needs.

3.2 Guidelines
1,
The intensity of the services in terms of the number of personnel involved will vary according to the needs of the student within the school setting.

2.
In common with other students, students who require special educational services need the knowledge and skills to lead independent and purposeful lives.  Students will attain these to varying degrees depending on the interaction among several factors, including the nature and degree of the student’s special needs, the motivation of the student, and the cooperation and communication among schools, parents/guardians and community support personnel.

3.
Collaborative planning among teachers across settings is essential for consistent and comprehensive programming and the principal has an essential role in facilitating this interaction.

4.
Schools are responsible for ensuring that the program planning process provides for the active involvement and participation of parents/guardians.

Policy 3.3

Schools are responsible for collaborating in the development and provision of programs and services for students with special needs.
3.3 Guidelines
1.
Indian and Northern Affairs Canada, Mi’kmaw Kina’matnewey and schools have differing boundaries for the provision of services for students with special needs.  Coordination is essential to ensure that appropriate personnel are involved with decision making while minimizing duplication of planning and implementation of service.
2.
Indian and Northern Affairs Canada and Mi’kmaw Kina’matnewey should collaborate in joint planning to improve programs and services for students with special.  Schools should have input into this process by providing Mi’kmaw Kina’matnewey with information identified as necessary for planning.  This information should respect the confidentiality of the student.
***

Policy 3.4

Mi’kmaw Kina’matnewey is responsible for actively participating with the Nova Scotia Department of Education and interagency collaborative efforts in the design and implementation of appropriate programs and services for students with special needs.


3.4  Guidelines

1.
Mi’kmaw Kina’matnewey will continue to participate in a variety of activities with agency in First Nation communities, government departments, and private agencies in an effort to design and implementation of appropriate programs and services for students with special needs.
4. Schools will continue to participate in a variety of activities sponsored by First

Nation communities, Mi’kmaw Kina’matnewey, Nova Scotia government departments and private agencies. 

 Appendix A
Request for High-Cost Funding
Definition of Student with High-Cost Needs

A student eligible for high-cost funding has a medically diagnosed moderate to severe special needs.  The school requires extra funding to help address the student’s needs that are the result of the medical condition/disease/disorder/disability/impairment.

Students with high-cost needs have individual programming in one or more school subjects and have individual program plans (IPP).  Often they need professional services, Student attendants, teacher assistants and material resources to help them achieve the outcomes of their IPP.   
Student Information

Student: ______________________________________ D.O.B.: ___________________

Grade: ___________ First Application: Yes: __ No: __ 
Continuing: Yes: __ No: __

School: __________________________ Diagnosis: ______________________

Assessments for Diagnosis

	Assessments
	Assessor
	Date of Assessments

	
	
	

	
	
	

	
	
	


Please list individual outcomes on IPP for this academic year (________ to _________):

Recommendations to assist student for next academic year (________ to _________):

Part A of SEP

Please complete the following for the academic year ________ to _________:

(This may be for the past year or for next year.)

a)
What type of programming is being provided for high-cost special needs students?  

Full IPP: ___
Partial IPP: ___
b)
Is the student in regular classroom full-time?  Yes: ____   No: _____

c)
Is the student in a specialized/ resource room full-time?  Yes: ____   No: _____

d)
Is the student in a part-time specialized/ resource room? If so, what percentage is 
spent in the regular classroom? Please check one.


A) between 76% to 100%  {     } 
B) between 51% to 75%    {     }
    

C) between 26% to 50%    {     }
D) between 1% to 25%      {     }
Funding Requests for Academic Year _______ to ________

	
	% of time requested
	Cost

	Resource Teacher
	
	

	Other Professional(s)
	
	

	
	
	

	
	
	

	
	
	

	Teacher Assistant
	
	

	
	
	

	Materials (Please explain)


	

	
	

	
	

	Assistive Technology (Please explain)


	

	
	

	
	


Other Information:

Appendix A

Medication/Medical Treatment in Public Schools
(to be photocopies)
Appendix B
Medication/Medical Treatment in Public Schools
(to be photocopies)
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